








in	 terms	 of	 instructor	 enthusiasm	 and	 some	 variables	 such	 as	 gender,	 grade	 level,	 academic	
achievement,	course	attendance,	and	the	dependence	of	students’	course	attendance	upon	the	





a	 significantly	 higher	 level	 of	 achievement	motivation	when	 compared	 to	 the	 students	who	
perceived	 low	 instructor	 enthusiasm.	 The	 level	 of	 achievement	motivation	was	 significantly	
higher	 among	 female	 students	 than	males.	 The	 students	who	 regularly	 attended	 classes	had	














amacı	 ile	 “Öğretim	Elemanının	Coşkusunu	Değerlendirme	 Formu”,	 “Başarı	Güdüsü	Ölçeği”	
ve	“Öğrenci	Kişisel	Bilgi	Formu”	kullanılmıştır.	Toplanan	veriler	üzerinde,	bağımsız	gruplarda	
t	 testi,	 tek	 yönlü	 varyans	 analizi	 ve	 Tukey	 testi	 yapılmıştır.	 Araştırma	 sonucunda,	 öğretim	
elemanı	 coşkusunu	yüksek	olarak	gören	öğrencilerin	başarı	güdüsü	düzeyi,	öğretim	elemanı	
coşkusunu	düşük	olarak	gören	öğrencilerin	başarı	güdüsü	düzeyinden	anlamlı	düzeyde	yüksek	













düşük	 olan	 öğrencilerinkinden	 anlamlı	 düzeyde	 yüksek	 çıkmıştır.	 Sınıf	 düzeyi	 yüksek	 olan	
öğrencilerin	başarı	güdüsü	düzeyi,	sınıf	düzeyi	düşük	olan	öğrencilerinkinden	anlamlı	düzeyde	
yüksek	çıkmıştır.











do.	The	 term	“enthusiasm”	provides	 important	 clues	about	 the	emotional	 state	of	 teachers	and	





Enthusiasm	is	defined	as	 the	excitement	experienced	by	an	 individual	 in	 fulfilling	a	 task	
(Bedir	&	Yıldırım,	2000).	It	is	also	described	as	in	situations		difficult		to			attain,	the		state			of	
excitement			resulting		in	successful	human	experiences	(Kunter	et.	al.,	2008).	Enthusiasm	is	of	





































eye	 contact,	mimics,	 gestures,	 facial	 expression,	 vocabulary	 choices,	 approval	 of	 feelings	 and	
thoughts,	and	the	general	use	of	their	energy	(Bedir	&	Yıldırım,	2000).	Similarly,	Burden	&	Byrd	
(1994)	claim	that	instructor	enthusiasm	is	related	to	(1)	verbal	presentation,	(2)	eye	contact,	(3)	
mimics,	 (4)	 gestures,	 (5)	 facial	 expression,	 (6)	 vocabulary	 choice,	 (7)	 approval	 of	 feelings	 and	
ideas,	and	(8)	overall	energy	level.
1. Verbal	Presentation:	Without	doubt,	speech	is	a	crucial	method	of	communication	
(Eggland,	 1991;	 Yüksel-Şahin,	 2008).	 In	 presenting	 verbally,	 it	 is	 important	 to	 utter	
the	 sound	 in	 a	motivating	manner	 and	 in	 various	 tones.	One	 of	 the	 advantages	 of	
enthusiastic	behavior	is	not	only	the	one-sided	effect	of	the	instructor	upon	students,	









Making	 eye	 contact	 with	 students	 could	 imply	 appreciation,	 approval,	 attention,	
warning	 and	 anger.	 Eye	 contact	with	 the	 student	 indicates	 the	 approval	 of	 his/her	
presence	 in	 the	 class,	which	 contributes	 to	 the	 development	 of	 positive	 feelings	 on	

















“courtesy”,	 “integrity”,	 and	“offishness”	 (Schober,	 1996).	 	Cojkler	&	Addelmen	 (1992),	
state	 that	 smiles,	nods,	 and	other	gestures	 indicate	 an	 instructor’s	 appreciation	and	
help	create	a	comfortable	study	environment	(as	cited	in	Bedir	ve	Yıldırım,	2000).	
Facial	Expression:	Our	face	is	where	our	behaviors	express	our	emotions	intensively.	

















or	dissenting	 ideas.	 It	 also	allows	other	 students	 to	attend	 the	 class	enthusiastically	
(Bedir	&	Yıldırım,	2000).		An	enthusiastic	instructor	is	quick	in	confirming,	commends,	
encourages,	 or	 explains;	 s/he	 gives	 distinctive	 responses	 and	 nods	 when	 students	
participate	 (Gözütok,	 2004).	Cajkler	&	Addelmen	 (1992)	 asserts	 that	 commendation	
is	 a	 crucial	 reward	 and	a	 smiling	 instructor,	 a	 student	 applauded	by	 the	 class,	 and	
an	entertaining	activity	are	all	a	kind	of	commendation	(as	cited	in	Bedir	&	Yıldırım,	
2000).
8.	Overall	 Energy	 Level:	Highly	 energetic	 and	 lively	 behaviors	 of	 an	 individual	

















as	primary	motives,	which	could	be	exemplified	by	hunger,	 thirst,	 sexual	desire,	and	 the	 fear	


















possess	 the	 ability	 to	 control	 their	 own	 behaviors	 (Yüksel,	 2003).	 Individuals	 with	 effective	
self-regulation	systems	value	learning,	are	motivated	(Yazıcı,	2009)	and	display	high	academic	
performance	(Üredi	&	Üredi,	2005).
Needs	 also	 form	 the	 basis	 of	 motivation,	 and	 achievement	 motivation	 results	 from	 the	
need	 to	achieve	 (Selçuk,	2001).	However,	achievement	motivation	 is	different	and	much	more	
















Achievement	motivation	has	 two	dimensions	 that	are	hope	of	 achievement	and	 fear	of	












attain	again	a	high	 level	of	achievement	 (Eğilmez,	2007).	 Individuals	with	high	achievement	
motivation	 are	 willing	 to	 assume	 personal	 responsibility	 for	 solving	 problems.	 They	 set	
themselves	 average,	 realistic,	 and	 attainable	 goals	 and	 take	 risks	 to	 a	 certain	 extent.	 They	
want	 to	 see	 the	outcome	of	what	 they	have	done.	They	assume	challenging	 tasks	with	high	










tasks	of	 a	 teacher	 is	 to	 enhance	 students’	motivation	 (Deniz,	Avşaroğlu	&	Fidan,	 2006;	Lincoln,	




towards	 the	 class	 increase	 (Açıkgöz,	 2003;	Akt;	Kozcu-Çakır,	 Şenler	&	Göçmen-Taşkın,	 2007).	A	
student	learns	more	easily	when	s/he	is	motivated	to	achieve	(Halawah,	2006;	Kılıç,	2003).	













































achievement	motivation.	The	main	 section	 is	 the	 second	 section	which	 contains	 14	 items	 and	
was	designed	as	a	three-point	Likert-type	scale.	It	is	used	to	measure	the	levels	of	achievement	


































the	validity	of	 the	 form	were	based	on	a	 study	with	 three	academicians	with	doctoral	degree	
in	 the	field	 for	content	validity	 testing.	 In	 this	study,	 the	 form	that	consists	of	 items	amended	
in	accordance	with	expert	opinion	is	arguably	suitable	for	assessment	purposes	and	represents	
the	assessed	domain.	 It	was	concluded	that	 the	 items	in	the	questionnaire	can	help	university	
students	determine	their	instructor’s	enthusiasm.	
“Student	Personal	Information	Form”
































enthusiasm	 is	 M=17.26	 (SD=3.90)	 and	 their	 mean	 achievement	 motivation	 score	 is	 M=33.23	
(SD=3.31).	An	independent	group	t-test	was	performed	to	determine	whether	university	students’	
levels	of	achievement	motivation	significantly	varied	with	whether	they	perceive	their	instructors	







Variables n M SD t p
Instructor	Enthusiasm
					Low 183 32.28 3.30 	6.08* .00
					High 151 34.38 2.94
Gender
				Female 218 33.63 3.19 3.11* .00
				Male 116 32.47 3.39
Attendance	Depends	on	Instructor	
Enthusiasm
				Yes 247 33.54 3.23 2.9* .00












of	 the	 students	who	 stated	 that	 their	 course	 attendance	depended	on	 the	 enthusiasm	of	 their	
instructors	was	(M	=33.54,	SD	=3.23),	which	is	significantly	higher	than	that	of	those	who	stated	
that	it	did	not	(M	=32.36,	SD	=3.39).
One-way	 variance	 analysis	 was	 performed	 to	 determine	 whether	 of	 the	 achievement	





Source Sum	of	Squares DF 			Mean	Square F P
Course	Attendance
			Between	Groups 341.767 2 170.884 17.16* .00
			Within	Groups 3296.940 331 9.961
			Total	 3638.707 333
Academic	Achievement
			Between	Groups 464.100 2 232.050 24.20* .00
			Within	Groups 3174.607 331 9.591
			Total	 3638.707 333
Grade	Level
			Between	Groups 218.796 4 54.70 5.26* .00










Variables n M (1) (2) (3) (4) (5)
Course	Attendance	
			Low									(1) 16 30.81 - 1.14 3.09*
			Medium		(2) 90 31.96 - 1.94*
			High								(3) 228 33.90 -
Academic	Achievement
			Low									(1) 19 29.63 - 1.14 3.09*
			Medium		(2) 203 32.85 - 1.94*
			High								(3) 112 34.53 -
Grade	Level
       1th										(1) 49 32.71 - .82 .34 .34 1.54*
       2th									(2) 49 31.89 - 1.15 1.16 2.36*
       3th									(3) 57 33.05 - 4.5 1.20
       4th									(4) 70 33.06 - 1.20
				NTM							(5) 109 34.26 -
As	seen	in	Table	4,	the	mean	achievement	motivation	scores	of	students	with	high	attendance	





students	 in	 the	Non-Thesis	Master’s	 (NTM)	program	(M	=34.26)	was	significantly	higher	 than	
those	of	the	freshmen	(M	=32.71)	and	sophomore	(M	=31.89)	undergraduate	students.	
Discussion	and	Conclusion
The	 study	 investigated	 the	 impact	 on	 the	 level	 of	 achievement	 motivation	 upon	 the	
perception	 of	 instructor	 enthusiasm	 at	 university	 level	 in	 Turkey,	 gender,	 course	 attendance,	
dependence	 of	 students’	 course	 attendance	 on	 instructor	 enthusiasm,	 academic	 achievement,	










2000).	 Enthusiasm	on	 the	 part	 of	 instructors	 positively	 influences	 their	 students	 (Lammers	&	
Smith,	2008).	It	is	difficult	for	an	instructor	with	low	enthusiasm	level	to	motivate	their	students.	A	
warm	and	emphatic	approach	from	an	instructor	or	teacher	towards	their	students	also	promotes	











correlation	 between	 the	 enthusiasm	 level	 of	 instructors	 and	 students’	 academic	 achievement,	
a	 result	 which	 was	 attributed	 to	 the	 facilitating	 effect	 of	 instructor	 enthusiasm	 on	 student	
achievement.	In	a	study	by	Frymier	(1993)	smiling,	nodding,	speaking	in	a	comprehensible	way,	
establishing	 eye	 contact,	 commendation,	 reinforcement,	 and	 effective	 use	 of	 verbal	 and	 non-
verbal	messages	were	all	defined	as	positive	teaching	behaviors,	and	were	found	to	effectively	

















in	 terms	of	 their	 attendance	 levels.	The	 levels	of	 achievement	motivation	among	 the	 students	
with	 high	 attendance	 levels	were	 found	 to	 be	 significantly	 higher	 than	 those	 of	 the	 students	
with	medium	and	low	course	attendance	levels.	Furthermore,	a	significant	difference	was	also	
detected	among	the	students’	levels	of	achievement	motivation	in	terms	of	whether	their	course	
























(Argon	&	Demirsoy,	 2007;	 Fortune,	Cavazos	&	Lee,	 2005)	 and	academic	 achievement	 (Akgün	
et	al.,	2007;	Halawah,	2006).	 	Consequently,	equal	attention	should	be	dedicated	to	motivation	
and	achievement.	A	 student	 is	more	motivated	when	 s/he	needs	 information,	 and	would	 like	



































It	 can	also	be	accepted	 that	because	achievement	motivation	develops	within	 family	and	
cultural	 environment,	 families	 also	 assume	 important	 responsibilities.	 Children	 develop	 high	
achievement	 motivation	 when	 achievement	 is	 encouraged	 and	 they	 do	 not	 receive	 negative	
reactions	for	their	failures.	In	this	context,	it	is	important	that	school	counselors	provide	families	
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